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Using The ALAN Review to Help Understand
the Past, Present, and Future of YA Literature

endy Glenn used her Fall 2011 President’s
W column in The ALAN Review (TAR) to

make important observations about the
field of young adult literature. For instance, she ar-
gued that young adult (YA) authors have always tack-
led matters of consequence, such as addiction, family
dynamics, and gender (p. 7). She noted the field has
welcomed new perspectives, specifically from those
who have been historically marginalized (p. 8). And,
she highlighted the ability of YA authors to use new
forms and technologies to engage readers in diversity,
culture, and communication (p. 8-9). Her conclusion
was that whatever lies around the bend, the YA field
was prepared to “withstand the winds of change” (p.
10).

As we consider what lies ahead for the field of YA
literature, it is important to pause and take stock of
what we currently know. In fact, this was the impe-
tus for an analysis of articles published in The ALAN
Review from 2005-2011. The goal of this analysis was
to determine whether there were any enduring trends
over those seven years and whether there were any
key indicators that might help us consider current
trends and where the field is heading. Additional
value derives from this investigation’s ability to set
a meta-analytic baseline, helping us step back and
examine who we are and what we write.

Literature syntheses highlight past trends and
provide insight into the issues that have been impor-
tant in the field. They stimulate conversations about
what the field has valued and will continue to deem
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important. Literature reviews can also highlight what
is missing from the literature. Acknowledging the gaps
in the field’s knowledge base allows the community to
consider why these gaps exist and what new ques-
tions should be raised. These discussions provide
opportunities for reflection on the goals and values

of the community. As the leading journal dedicated
solely to the scholarship of YA literature, an analysis
of The ALAN Review provides an interesting picture

of the field’s landscape. Rather than an historical
examination of all of the journal’s issues, this review
offers a snapshot of a recent timeframe in order to en-
gage the community in conversations about potential
avenues of future scholarship.

It is important, also, to remember that discussions
of what articles were published in The ALAN Review
differ from discussions about what YA literature is
being published. While there might be overlap, the
mission of The ALAN Review (as published on page
2 of each issue) is to publish “reviews of and articles
on literature for adolescents and the teaching of that
literature: research studies, papers presented at profes-
sional meetings, surveys of the literature, critiques
of the literature, articles about authors, comparative
studies across genre and/or cultures, articles on ways
to teach the literature to adolescents, and interviews
of authors” ( 2).

In this article, we first present an overview of the
categories that emerged within the analysis. We then
dive deeper into each category to emphasize trends.
The article concludes with a discussion on the future,
highlighting implications from each category.



An Overview of TAR articles

There were 229 articles published in The ALAN
Review between 2005 and 2011. For this review,
“articles” include submitted manuscripts, author
interviews, research connections, and the publishers’
connections. Two editorial teams (Goodson & Blas-
ingame until Summer 2009, and Bickmore, Bach, &
Hundley beginning Fall 2009) are represented in this
review. While the purpose of a peer-reviewed jour-
nal is to have a representative body of work, edito-
rial teams often guide the direction of the journal.
Therefore, The ALAN Review not only represents a
slice of what YA literature is being published, but also
the scholarship surrounding YA literature and the
decisions of the editorial team, including those who
review for the journal.

In order to complete this literature synthesis, we
spent a significant amount of time re-reading each
article, creating categories, reviewing categories, and
assigning the reviews to categories. We asked our-
selves: What is the focus of the article? What is the
author trying to communicate to readers? What are the
goals of the article? We used these questions to guide
our placement of articles. For instance, Daniels (2006)
discussed how literary theories could be used to
analyze YA literature. We assigned Daniels article to a
category called Theory. We then moved to the next ar-
ticle, constantly comparing our category assignments
and definitions as we progressed.

This led to an arranging and rearranging of not
only the articles, but the categories themselves. For
example, initially we had the following categories:

1) Using YA literature in schools and libraries, 2)
Engaging young adults in YA literature, 3) Using YA
literature with preservice and inservice teachers, and
4) instructional approaches for YA literature. As we
looked across these categories, we recognized the
articles had the similar goal of engaging readers in YA
literature. We decided to collapse these categories into
one section, Engagement, so that we could examine if
there were similarities in how educators and librarians
were engaging readers in YA literature across contexts
and age groups.

The obvious danger in such a broad categori-
zation scheme is that one article might fit multiple
categories; therefore, articles might have a similar
focus but be in separate sections. For example, we

placed Adomat’s (2009) article featuring YA books
with young adults with disabilities in the Adolescents’
Lives category, while Menchetti, Plattos, and Carroll’s
(2011) article that explored preservice teachers’ in-
teractions with YA litera-
ture that featured young
adults with disabilities was
placed in Engagement. In
this particular case, we
made this distinction by
asking ourselves, “Was the
author trying to provide
insight on YA novels that
focus on adolescents’ lives
or was the goal to examine
instructional approaches
and implications?” Our
thinking behind this specific decision was that Ado-
mat’s article examined the YA books themselves, and
Menchetti et al.’s article examined preservice teachers’
interactions or engagement during reading. In order
to make the placement, we consistently went back
to reflecting on the main goals for the article and the
author’s rationale for the article.

After reviewing all 229 articles, seven categories
emerged:

The ALAN Review not

only represents a slice of
what YA literature is being
published, but also the
scholarship surrounding

YA literature.

1. Adolescents’ Lives: Articles that address specific
aspects of YA literature and young lives (e.g., de-
pression or pregnancy). These articles examine par-
ticular issues present in adolescents’ lives, events
that impact their lives, and also how young adults
identify themselves and these representations of
identity in YA literature.

2. Diverse Perspectives: Articles focusing on YA lit-
erature that presents diversity. While this category
might seem similar to adolescents’ lives, these
articles emphasize how particular cultures are rep-
resented in YA literature.

3. Engagement: Articles that highlight the use of YA
literature for engagement. The articles in this sec-
tion explore the places and ways educators and
librarians engage students in YA literature.

4. Forms, Formats, and Genres: Articles that specifi-
cally examine genres, forms, and formats.

5. Important People: Articles about or interviews with
YA authors or those who influence YA literature.

6. Significance of YA Lit: Articles about the past and
present significance of YA literature.
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Many members of ALAN

work closely with young

thoughtful about the

literature that speaks to

7. Theory: Articles that address theoretical perspec-
tives or analyses of YA literature.

Table 1 highlights the categories and the total
number of published contributions between 2005 and
2011; it also reports publications by year. If one were
to examine the field by looking at the major categories
of articles published in The ALAN Review, one could
conclude that we (re-
searchers and educators in
the field) have consistently
appreciated the role of YA
literature in Adolescents’
Lives. We have also begun
a strong trend toward
understanding how young
adults are reading and En-
gaged in YA literature both
in and out of school. Forms
is an area that has been
important in some years
and not in others. We have
paid less attention recently to the Important People
in our field, at least in writing about them the last
few years. And, although we and other organizations
within our field have called for the importance of Di-
verse Perspective, the Significance of YA Literature, and
the use of Theory to understand YA literature, it has
not necessarily been a topic of focus in ALAN publica-
tions. This could be because all three play significant
and ubiquitous roles in all publications, regardless of
the overarching theme of the article. To answer these
questions, we dug deeper into the articles published
within each of these broader categories.

adults and are thus

their lives.

Breakdown by Category

Adolescents’ Lives

Literature is often referred to as a window, a way for
readers to reflect on life events and learn more about
themselves. Many members of ALAN work closely
with young adults and are thus thoughtful about the
literature that speaks to their lives. This category
(18.34%) examines articles written about young
adults and the topics in YA literature considered rel-
evant to their lives.

Over the seven years used for this analysis, the
most written about issues were those surrounding sex,
whether it be identification (gender), the consequence
of the physical act of sex (pregnancy and parenthood),
or orientation (LGBTQ). From 2005-2009, there was
a significant focus on gender, sexual activity, and
pregnancy. Authors examined particular titles that
might speak to the female experience (Blackford,
2005; O’Quinn, 2008; Robillard, 2009; Sprague, Keel-
ing, & Lawrence, 2006) or male experience (Glenn,
2006; Jeffery, 2009; Kahn & Wachholz, 2006; Madill,
2008). These articles raised questions about how we
as adults select books based on gender and how these
books may or may not perpetuate assumptions about
femininity and masculinity. Tied to this theme were
articles focused on sex, pregnancy, and parenthood.
Over the course of four years (2005-2009), there were
6 articles about how the experience of pregnancy and
parenthood was portrayed in young adult literature.
The word “real” is used multiple times, by either the
authors (Bittel, 2009) or pregnant/parenting teens
(Hallman, 2009). These articles highlight the tension
that exists between not wanting to misrepresent the

Table 1. A breakdown of TAR articles by category and year

2005 2006 2007
Adolescents’ Lives 3 8 4
Diverse Perspectives 1 3 0
Engagement 4 7 9
Forms 6 1 2
Important People 14 11 14
Significance of YA Lit. 3 1 3
Theory 2 2 2

2008 2009 2010 2011 Totals
9 9 2 7 42

2 1 0 2 9

9 7 9 10 55

1 11 8 2 31

9 5 4 7 64

2 2 4 3 18

3 0 0 1 10
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experiences of teenage parents and the moral tensions
that authors may face.

Beginning in 2008, there was a surge in articles
written about young adult literature with a Lesbian,
Gay, Bi-Sexual, Transgendered, or Questioning (LG-
BTQ) perspective. This category had 8 articles pub-
lished within the shortest time period (2008-2011).
These articles advocate for young adults to read
literature in which a character identifies as LGBTQ
to help establish acceptance and understanding for
young adults of all sexual orientations. The authors
of these articles assert that LGBTQ literature is criti-
cally important because, as Hayn and Hazlet (2008)
contend, “[T}alking openly about homosexuality in
schools may be the one area of diversity still unad-
dressed” (p. 66).

Adolescence as a time of identity formation and
coming-of-age was explored in 6 articles from 2006-
2011. Authors examined ways that young adults might
seek an identity and how “non-conformist” (Jones,
2006) YA literature might help young adults explore
this idea of “self” (Bell, 2011; Insenga, 2011; Jones,
2006; Lautenbach, 2007; Zitlow & Stove, 2011).

While issues of sexual orientation, gender, sex,
and identity represent young adults’ lives on a very
personal level, beginning in 2005 and spanning
through 2011, authors also looked at young adults’
lives on a more global scale. Throughout this time
span, we found articles about war (Caillouet, 2005;
Franzak, 2009), terrorism (Hauschildt, 2006), social
inequalities (Tuccillo, 2006), genocide (Bannon,
2008), religion (Smith, 2009), and urban settings
(Thomas, 2011) in young adult literature. The focus
on these topics coincided with events like 9/11 and
the wars in Afghanistan and Iraq.

While the topics mentioned above found the
most space in the pages of The ALAN Review, there
were other topics covered that received less attention.
For example, although adults often have important
roles in YA literature, there were only 3 articles that
provided an in-depth examination into their roles in
YA literature (Town, 2006; Vincent, 2008; Cummins,
2011). Similarly, few articles examined health-related
issues. For example, over the past seven years only 3
articles explored how young adults with disabilities
are portrayed in YA literature (Adomat, 2009; Cran-
dall, 2009; Pajka-West, 2007). Issues like body image
(Quick, 2008) and mental health concerns (Phillips,

2005) lacked a strong voice. And surprisingly, despite
the amount of media coverage surrounding incidents
of bullying in schools, only 1 article focused on bul-
lying in YA literature from 2005-2011 (Bott, Garden,
Jones, & Peters, 2007).

Diverse Perspectives

Literature has the power to shape lives by provid-
ing insights on humanity, culture, and experiences.
Readers can grow to know someone, something, or
someplace quite different.
The category of diverse
perspectives is made up of
articles that present and
advocate for YA literature
representing diverse popu-
lations of people. Although
the total number is small,
9 total (3.9%), these
articles were distributed
somewhat evenly over the
time frame of 2005-2011.
Except for 2010, each year
offered at least 1 article
examining diverse per-
spectives in YA literature.
These articles examined representations of culture and
considered whether stereotypes were being perpetu-
ated through these texts. This required an examination
of how the novel was crafted and how certain ideolo-
gies were represented.

Authors examined literature that included Na-
tive American (Bickmore, 2005; Metzger & Kelleher,
2008), Asian American (Loh, 2006), Mexican Ameri-
can (Saldafa, 2012), Hawaiian (Bean, 2008), and
Latina (Medina, 2006) voices. Authors also examined
literature portraying young adults who live outside of
the United States (Kaywell, Kelley, Edge, McCoy, &
Steinberg, 2006; Miskin, 2011; Westenskow, 2009).

this idea of “self.”

Engagement

Engagement in YA Literature contained a total of 55
articles (24 %) spanning from 2005-2011. The purpose
of this category was to examine how young adults are
interacting with YA literature, the spaces created in
schools and libraries for reading, and specific instruc-
tional approaches used to engage young adults in
reading YA literature.
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Authors examined ways
that young adults might
seek an identity and how
“non-conformist” (Jones,
2006) YA literature might

help young adults explore



Rather than maintaining

Four specific subcategories emerged within En-
gagement. First, beginning in 2007, 15 articles featured
instructional approaches for teaching specific books.
For example, Gold, Caillouet, and Fick (2007) exam-
ined wordplay in Holes (Sachar, 1998). Other articles
examined titles such as Julia Scheere’s Jesus Land
(Scherif, Arteta-Durini, McGartlin, Stults, Welsh, &
White, 2008), Sharon Creech’s The wanderer (Gold,
Caillouet, Holland, & Fick, 2009) and M. T. Ander-
son’s Feed (O’Quinn & At-
well, 2010). Articles about
instruction often focused
on specific topics. For

traditional print forms, YA instance, 3 articles explored

literature has expanded

to visual and media forms

how to teach YA literature
with diverse perspectives
(Bloem, 2011; Kuo & Alsup,
2010; White-Kaulaity,
and formats. 2006). Nine articles in this

subcategory were about in-

structing a diverse group of

adolescents. This included
students who are incarcerated (Baer, 2011; Greinke,
2007), adolescents considered at-risk (Vasquez,
2009), and adolescents in AP English programs (Miller
& Slifkin, 2010). Finally, there were articles about
instruction that focused on instructors. Two articles
examined preservice teachers’ interactions with YA
literature in teacher education courses (Menchetti et
al., 2011; Stallworth, 2010), and 3 articles examined
teachers’ perspectives on YA literature and its sig-
nificance in the English classroom (Gibbons, Dail, &
Stallworth, 2006; Glenn, King, Heintz, Klapatch, &
Berg, 2009).

A second subcategory within engagement focused
on choice and motivation for reading. In 2006 and in
2007, 2 articles explored books that are considered
controversial and why adolescents read those books
(Enriquez, 2006; Sacco, 2007). Eight articles addressed
how students become actively engaged in the litera-
ture; they also discussed how to present literature in
ways that are appealing (Bodart, 2010; Frey, Fisher,

& Moore, 2009; Holbrook & Holbrook, 2010; Martinez
& Harmon, 2011; Tuccillo & Williams, 2005; Weiss,
2007).

A third subcategory described the ways in which
students could respond to literature instruction. This
included 2 articles about how students could use art
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to respond to YA literature (Baer, 2007; Bleeker &
Bleeker, 2005) and 6 articles about how technology
was being used as a forum for students to present
their ideas about YA literature (Hathaway, 2011) or to
represent their interpretations of YA literature (Davila,
2010). Finally, there were articles that highlighted the
connections between films, music, and YA literature
(Brown, 2005; Seglem, 2006; Sitomer, 2008).

A fourth and final subcategory focused on instruc-
tion outside of the traditional classroom. Four articles
spanning 2005-2010 examined the YA literature in
libraries (Arnold, 2005; Bowen & Tuccillo, 2006, Mac-
Rae, 2007; Tuccillo, Goodman, Pompa, & Arrowsmith,
2007; Welch, 2010). Additionally, Salvner (2011)
wrote an article featuring the Youngstown State Uni-
versity literature conference that gives students
opportunities to read and discuss YA literature, to
meet YA authors, and to engage in writing activities.

Forms, Formats, and Genres

The field of young adult literature is continually
changing, shifting, and growing. This is most recog-
nizable when one begins to consider the explosion of
new forms and formats over the past 15 years (Carter,
2008; Fletcher-Spear, Jenson-Benjamin, & Cope-
land, 2005). Rather than maintaining traditional print
forms, YA literature has expanded to visual and media
forms and formats. The influence of the arts, technol-
ogy, and media has produced a constantly changing
field—one in which authors, teachers, and researchers
can defy classifications and restrictions of the term
“genre.” This category boasts 31 articles (13.5%)
written about the many forms, formats, and genres
prevalent in the field of YA literature.

Although in 2005, authors were still examining
more “traditional” genres, such as memoirs (Marler,
2005; Rogers, 2005) and historical fiction (Glenn,
2005), there began a trend to examine new genres,
forms, and formats. Most notably, there was the
immense popularity of graphic novels, which led to
7 articles from 2005-2011. Discussion focused on
everything from their literary merit to defining graphic
novels to promoting the benefits of the use of graphic
novels in the classroom (Carter, 2008; Fletcher-Spear,
Jenson-Benjamin, & Copeland, 2005). Authors used
the space to point out that using the term “genre”
to classify graphic novels was restrictive. Instead,
they argued that graphic novels are forms or formats,



which include a variety of genres and topics.

While graphic novels seemed to have paved the
way for the discussion about new formats of books,
they do not represent the only shift in forms. In 2009,
larger discussions in TAR began revolving around
new formats and the influence of technology. Three
articles explored books with new formats, such as
free verse (Cadden, 2011); books written in blended,
multiple formats, such as blogs (Olthouse, 2010); and
intertextuality in books (Hathaway, 2009). Similarly,
beginning in 2009, 6 articles were written about digital
advances and YA literature. These articles included
conversations about video games (Gerber, 2009),
documentary films (Phillips & Teasley, 2010), and
digital communication (Koss & Tucker, 2010). Authors
used TAR articles to demonstrate how technology has
allowed young adults to be producers and publishers
of YA literature as evidenced by the rise of fan fiction
(Mathew & Adams, 2009).

Despite these relatively “new” formats, 2009-2011
was also a popular time for traditional genres—such
as fantasy, science fiction, and folktales—to be
examined under the guise of how gender (Keeling &
Sprague, 2009) and race (Hood, 2009) might influence
the literature. And 1 article examined the increasing
popularity of street literature (Brooks & Savage, 2009).

Important People

This category recognizes the authors of YA literature
and those educators who have significantly contrib-
uted to the field of YA literature. With 64 articles
(27.9%), this is the largest category. The people fea-
tured in this section moved the field of YA literature
forward and were advocates for both YA literature and
young adults.

The ALAN Review includes interviews with au-
thors and features about authors. These articles exam-
ine authors whose work has made significant contri-
butions to the field of YA literature. From 2005-2011,
25 interviews were conducted with YA authors. These
interviews provide glimpses into the authors’ writ-
ing lives, their inspiration for their novels, and their
interactions with their young adult readers. While
they might write a variety of genres, the majority of
authors interviewed were known primarily for their
fiction. For example, High (2010) interviewed Laurie
Halse Anderson, who is well known for her fiction
(e.g., Speak, Wintergirls, and Twisted) but also writes

nonfiction for younger readers (e.g., Independent
Dames).

The ALAN Review also included author feature
articles written about authors and their work. From
2005-2011, 15 articles explored YA authors, including
analyses of their work. Similar to the subcategory of
interviews, this subcategory seemed to be primarily
dedicated to authors of fiction. For example, Walter
Dean Myers has written over 50 fiction and nonfic-
tion books, but he has been a National Book Award
Finalist for his fiction
books (e.g., Monster,
Autobiography of My Dead
Brother, and Lockdown).
This category also includes
one short story by Crowe
(2008).

The Important People
category also contained 6
articles that were adapted
Keynote speeches and
workshops from the ALAN conference and 10 articles
that recognize people in the field who have won
awards or done significant work as professionals,
teacher educators, and publishers. Finally, since 2005,
the field of YA literature, and literature in general,
have unfortunately lost significant members of the
community, such as Ted Hipple, Janet McDonald,
Louise Rosenblatt, Paula Danziger, and J. D. Salinger.
TAR honored these people and their legacies through
8 articles and retrospective pieces. These articles
shared their lives, how they influenced YA literature
and how they shaped the field.

In 2009, larger discussions
in TAR began revolving
around new formats and

the influence of technology.

Significance
The 18 articles in this category (7.9%) explored the
merits of YA literature, its significance in the literary
community, and why it should be read and studied in
the English language arts classroom. Although many
articles featured in TAR included a rationale for why
YA literature should be read, discussed, and valued,
the main goal of these articles was to highlight the
importance of YA literature. These authors provided
overviews of the field and specifically arguments for
the merits of YA literature.

From 2007 through 2011, 4 articles highlighted
the importance of YA literature by analyzing books,
topics, and trends. For example, in 2007, 2 articles

11
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(Smith, 2007; Stephens, 2007) explored what was
happening in the field of young adult literature. They
examined the current trends and a sampling of books
that highlight these trends. Similarly, in 2011, 2
articles provided a historical and contemporary look
at the field, including the top books from 1999-2009
(Glenn, 2011; Kaywell, 2011).

Also included in this category were 2 articles,
published in 2005 and 2009, that argued for recog-
nition of the “literary merit” of YA literature. For
example, Soter and Connors (2009) argued that YA
literature was indeed “literature,” was relevant to

The field of YA literature

has made exemplary

efforts to be advocates for

12

young adults and the

literature close to their

lives.

adolescents’ lives, and has
literary sophistication that
should be recognized and
valued. Two other articles
published in 2010 and
2011 described authors’
passion for YA literature
(Kienholz, 2010; Weiss,
2011).

A third subcategory
of significance focused on
the benefits of adolescents
reading YA literature. For
instance, 2 articles (Ha-

zlett, Johnson, & Hayn, 2009; Sitomer, 2010) dis-
cussed why young adults are engaged and motivated
to read YA literature and a rationale for why middle
school and high school teachers should include YA
literature in their curriculum.

A final topic included in this category was Jerry
Kaplan’s multiple reviews of research projects (e.g.,
overviews of doctoral dissertations). These reviews
highlighted the important research that pushed the
field of YA literature forward.

Theory

One of the smallest categories represented (4%) in
The ALAN Review contained articles using literary
theories to analyze YA literature. Authors of these
articles used a theoretical lens to examine a book.

For instance, Daniels (2006) provided an overview

of different literary theories and books that could be
examined using these theories. He argued that the use
of literary theories would help break barriers between
the YA literature community and the broader literary
community. While Daniels’ (2006) work provided
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overviews of multiple theories, other authors analyzed
novels through the specific lens of postmodernism
(Bleeker & Bleeker, 2008; Nicosia, 2008) and through
a feminist and gender lens (Tighe, 2005; Cobb, 2007).

From 2005-2011, 4 articles used other literary
movements, theories from other fields, and other
pieces of literature to provide a closer analysis of YA
literature. For example, 1 article (Redford, 2006) used
transcendentalism to analyze Whiligig (Fleischman,
1999) and Stargirl (Spinelli, 2000). O’Sullivan (2005)
used the work of developmental theorists such as
Piaget and Kohlberg to explore depictions of evil in
Lois Lowry’s Messenger. Similarly, the Harry Potter
series is the subject of an article (Garza, 2011) that
explore how the books have various references to
Biblical, Greek, and mythological literature.

The final 2 articles in this category explored
instruction, but they were placed in this category be-
cause they were about teaching young adults literary
theories such as Marxism (Scherff, Lewis, & Wright,
2007) and critical theory (Groenke & Maples, 2008).
The goal of these articles was to examine the theoreti-
cal lens used to teach YA literature. These articles ex-
plored how young adults could learn about a specific
theory and use it to facilitate a deeper understanding
of the text.

Implications

We suggested that a closer examination of seven
years of The ALAN Review articles would provide an
opportunity to review past scholarship and consider
new directions. Arguably, the choice of a seven-year
time frame may seem arbitrary. Our choice was based
on the year we began to pay closer attention to poten-
tial themes and trends in TAR; we paused in 2012 to
provide this snapshot in response to Glenn’s presiden-
tial observations. We hope that this analysis provides
both immediate perspective as well as a baseline for
those who wish to look further back or repeat this
examination in the future.

A review of the past has clearly demonstrated that
the field of YA literature has made exemplary efforts
to be advocates for young adults and the literature
close to their lives. It has also provided evidence of
authors’ willingness to push against the norms and
write about the topics alive and well amidst the angst
of youth. Finally, this review has provided evidence



supporting Glenn’s (2011) claim that YA authors and
those from the field find ways to speak out for the
marginalized and the underrepresented. In doing so,
they have created a voice and space for young adults
and the literature they read.

We acknowledge that this review is not an objec-
tive view of the field of YA literature or the scholarly
work surrounding YA literature. There are many
factors that influence what is published in The ALAN
Review: from what ALAN’s members and TAR’s writ-
ers find important enough to write about, to what the
field as a whole—including the editors and review-
ers—feel is significant enough to publish in The ALAN
Review. This work, however, does provide a snapshot
of the recent trends in the scholarship of YA literature.

Such a review has thus provided a look at past
work, but it also provides implications for moving
forward. As a community and as advocates of YA lit-
erature, we must ask ourselves if this represents what
we believe about young adults and YA literature. Is
this is the work we want to continue pursuing? Or are
there new avenues and areas in the field to explore
and discuss? There are at least eight implications that
might both paint a picture of the future and provide
opportunities for those in YA literature to shape that
future.

1. Our work can provide complete opportunities
to help young adults reflect on their lived experiences.
Articles that fell in the category of adolescent lives
highlighted young adults’ sexual identities as impor-
tant to who adolescents are and how they are repre-
sented in YA literature. However, media-highlighted
issues like body image or bullying were left relatively
unaddressed in the pages of TAR during 2005-2011.
Advocates for youth can continue to examine litera-
ture that provides opportunities to reflect on the lived
experiences of our youth. This requires us to make
sure young adults’ voices and experiences are not only
heard, but also respected. We have to be advocates
not only for the literature they read, but for the lives
they live. It is our responsibility to ensure that when
we, as adults, analyze YA literature, we make certain
young adults’ lives are properly represented in the
literature and that the literature is not creating stereo-
types of who young adults might be.

2. Our work can provide opportunities for all
young adults. The terms “young adults” or “adoles-

cents” encompass an enormous range of young people
from different races, ethnicities, classes, spiritualities,
sexual preferences, family structures, and unique
worlds. Articles published in the category of diversity
demonstrated TAR’s commitment to representing the
diverse range of young adult readers; however, the
small number of such ar-
ticles suggests the need for
more in-depth examina-
tions of literature with this
focus. The small number
might also suggest that,

as some of the authors
point out, there is not an
abundance of YA literature
written about these diverse
perspectives (Loh, 2006).
This might mean that the
field needs both more YA literature encompassing
diverse cultures and also more conversations about
these books.

3. Our work can provide opportunities for exam-
ining reading in multiple contexts. The category of
engagement offered evidence of TAR’s historical recog-
nition of teachers, librarians, and the ways in which
young adults interact with YA literature. For instance,
the inclusion of Stories from the Field (first featured
in the Fall of 2009) gave teachers and librarians space
to share vignettes of experiences with young adult lit-
erature. Future work should continue to explore what
it means to “teach” YA literature. How do we engage
students in meaningful and powerful instruction? Fu-
ture work should continue to explore preservice and
inservice teachers’ experiences with YA literature and
how their reading might push them to consider their
interactions with young adults.

While there was scholarship surrounding YA
literature in classrooms, there were very few articles
published in this time frame that focused on reading
YA literature in out-of-school contexts. The classroom
is an important space—but not the only space—in
which to utilize YA literature. Future articles could
help promote the field by focusing on context. We
should continue to explore the other spaces where
young adults are engaged in reading and discussing
YA literature.

4. Our work can provide research and teaching

The field needs both more
YA literature encompass-
ing diverse cultures and
also more conversations

about these books.
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ing YA literature. And

forays into new forms of YA literature. While we can-
not dismiss the “traditional” print genres, the form
category demonstrated the potential influence of
technological advances and multimodality literacies on
the field of YA literature. Technology is changing how
authors are creating YA literature. And technology will

continue to change how

we view literature, provid-

Technology is changing ing new opportunities for

delivery, interaction, and

how authors are creat- response. Authors, teach-

ers, and researchers can
help guide how students

technology will continue 8¢t access to material and

how they move from con-

to change how we view sumers to producers. What

literature, providing new

opportunities for delivery,

will YA literature “look
like” in 5, 10, or 15 years?
What does this change in
form and formats mean for

interaction, and response. the scholarship surround-
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ing the field? How do the

changes in form and format
influence the theoretical work that has explored how
readers make meaning from text?

5. Our work can provide access to new, diverse
authors representing multiple genres. The author inter-
views and features provided the field with an under-
standing of authors and educators who have demon-
strated their passion and commitment to the field of
young adult literature. A majority of the authors did
work in fiction; additionally, there was a significant
decrease in such publications in the last few years,
which may be due to the change in the editorial team.
Increased work in this area would not only draw at-
tention to important writers but also to new genres
and new forms of writing.

6. Our work can promote the value of YA litera-
ture. Many of the articles in the significance category
noted that YA literature has been historically un-
dervalued in our field. More articles and continued
research could provide insight into just why YA lit-
erature is so important. We should ask ourselves how
we can determine the value of YA literature and what
research methodologies might best be used to answer
such questions. As a community that represents YA
literature, we must also ask ourselves what are the
ways we continue to promote the scholarship of YA
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literature? What should we be doing to make sure
that YA literature and the scholarship surrounding YA
literature are valued?

7. Our work can guide theory development and
use. The theory category featured articles that used
theories inside and outside of the field to explore the
craftsmanship of YA literature. In addition to research
on significance, articles that use literary theory or
develop theory will also continue to promote the
legitimacy of YA literature in the broader literary com-
munity.

8. There is value in using multiple data points in
examining and reexamining the direction of our work.
The previous seven implications have focused on
the “so-what” of the content analysis of the articles
published from 2005-2011. Those implications can be
directly tied to the themes or categories that emerged
from the longitudinal analysis. However, there will
no doubt be readers who spend more time reflecting
on the quantitative data available in Table 1. They
will ask questions about why some categories did not
appear or why other categories seemed to take such
a leading role (e.g., Important People with 27.9%). A
final implication of this work is the reminder of the
importance of not just using data, but of using mul-
tiple points of data to inform our reflections.

Figure 1 visually highlights the same informa-
tion found in Table 1. However, instead of represent-
ing simple percentages that might be found in a pie
chart, Figure 1 highlights the number of contributions
over the longitudinal scope of this article. We begin
to see interesting trends with this perspective. Note,
for instance, the relative growth over time of Engage-
ment and Significance articles compared to the relative
decline of Important People and Theory. See also the
frequent return to issues of diversity. There are prob-
ably historical answers tied to these data trends, such
as special issues of The ALAN Review. The point is
that emerging themes can tell us how our work (as
evidenced by publications in The ALAN Review) is
attempting to influence the field. It can also show us
the kinds of areas on which we have focused or failed
to focus. In the end, it also reminds us that using mul-
tiple tools can help us reexamine when things were
important and when they might need to be brought
back to the surface. Examining the data in multiple
ways can help us show how much research we have
as well as how scholarship has changed over time.
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Conclusion

The eight implications highlighted in this article
reflect a changing world that will continue to evolve
independent of the works of those who advocate for
youth and for YA literature. Said differently, technol-
ogy continues to change how we get access to litera-
ture and how we engage with that text. Changes in
world economies, health, and culture impact the angst
experienced by our youth. And many fields argue for
the value they have in engaging youth in these areas.
Therefore, although our past has been fruitful, and
indicators suggest we are indeed ready to stand the
winds of change, these implications will not happen
automatically. We have an opportunity to shape the
field and to shape the lives of our youth using that
which we value so much—YA literature.
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